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We understand that during this unprecedented time Higher Education (HE) providers have had to quickly turn-around course materials to enable students to access them at home. 

In this pressured environment we acknowledge that it is difficult to fully appreciate and understand what accessibility may mean for students with vision impairment. This is why Thomas Pocklington Trust (TPT) has pulled together a guide to supporting students with vision impairment. 

Key challenges faced by students with vision impairment 
Students with vision impairment face specific barriers to learning, that will need to be taken into consideration when providing support during and after this COVID-19 crisis. Particularly when teaching materials have had to be rapidly redeveloped as online content. 

These challenges include:
· Students with vision impairment require ALL information in a format which is accessible to students with vision impairment.
· Often students with vision impairment will have note-taker support in lectures. We understand that that not all providers are allowing access to online lectures to enable this support to continue.
· Some Non-Medical Help (NMH) providers have stopped library assistance, and other essential support. This can have a considerable impact on students with a vision impairment as it can take a student with vision impairment significantly more time to find, sift through and read the relevant materials for their studies. 
· Not all books, journals articles, are accessible and therefore, students with vision impairment can be at a distinct disadvantage and may have access to significantly less resources than their peers.
· Students with vision impairment will typically have special arrangements put in place to allow them to access exams, such as extra time, modified papers (e.g. enlarged print/braille), and the support of a reader or scribe. 
· Students with vision impairment may have already been granted extensions as part of their learning agreements/ accessibility support. Granting further extensions can have an impact on their ability to take resits, adding to pressures to the following academic year, and could impact on their ability to graduate. 

Accessibility and reasonable adjustments
It is important, especially in these fast moving and challenging times, that all students have access to learning, and that students with disabilities are not put at a disadvantage. 

Accessibility
Accessibility has been defined to mean “that people can do what they need to do in a similar amount of time and effort as someone that does not have a disability” [1]. What is accessible for one student with vison impairment, may not be for another. It is imperative that students are asked whether they are able to access all the learning resources they need to enable them to study. 

Reasonable adjustments
It is incumbent on the Higher Education provider to put in place reasonable adjustments that ensures “all students have an equal opportunity to demonstrate their knowledge, skills and understanding. It also helps to promote student choice and independence” [2].

Recommendations
To address the difficulties students with vision impairment may encounter, we make the following recommendations for HE providers:

1. To audit all rapidly produced teaching material to ensure that it meets the accessibility needs of students with vision impairment (see Appendix for further guidance).
2. Note-takers must have access to teaching material to enable them to continue to provide support.
3. Students must be able to obtain accessible copies of the literature that they require.
4. Assessments must take into account that students with vision impairment may be at a disadvantage when accessing key text, which may be reflected in limited reference of material.
5. Students undertaking exams must be consulted with to ensure that the most appropriate anticipatory adjustments for them are put in place. 
6. Bespoke approaches must be explored and implemented to assessing the students work. It is not a reasonable adjustment to add to any extensions without having a full conversation with the student to understand whether this is their preferred option and whether it will have an impact on their studies and graduation plans. The granting of an extension can place extra burdens and time constraints on the student. 

Check list 
· Has contact been made directly with the student with vision impairment to ensure that they can access all materials?
· Is the student aware of how or who they should contact to discuss their support needs? This may be through allocating a named person or a team to contact.
· Are all published online materials accessible to screen readers?
· Have PDFs been formatted as accessible PDFs?
· Are all written notes and screenshots available in an accessible format?
· As students enter into a revision period, are all past notes available and accessible?
· Is your platform, i.e. blackboard etc, fully accessible for students with vision impairment? If not, what reasonable adjustments have been put in place? For example, has the student been emailed, or sent a memory stick with all materials in accessible format?
· Are all online platforms accessible to the student with vision impairment, including online examinations, lecturers, etc? If not, what steps have been taken to mitigate this? How have these been communicated to students?
· What steps have been taken to ensure that all materials; including graphs, tables, equations etc, are available in the right format for the student? 
· Students with vision impairment can take significantly longer to read text. Have they been alerted to the most appropriate texts? Including the priority order and relevant chapters or sections within the texts?

The best formats to provide information
This will be dependent on the preferred format of the individual, and how complicated their access needs are. For example, STEM based subjects will require the transcribing of diagrams, and more detailed matter. 

However, plain word and accessible PDFs for word text is usually the best approach. In Appendix one, there is a list of useful guidance resources on making material accessible. 

Further information 
To share good practice, ask any additional questions or to seek advice please contact  Studentsupport@pocklington-trust.org.uk 

Appendix one: Making document accessible resources 
Microsoft Office
· Make your Word documents accessible
· Make your Excel spreadsheets accessible
· Make your PowerPoint presentations accessible
· Make your SharePoint site accessible
· Create accessible Office documents (Office Support)
· Create accessible PDFs (Office Support)
· Video: creating accessible documents (Office Support)
· Video: create more accessible slides (Office Support)
Adobe Acrobat Pro
· Create and verify PDF accessibility
· UK Association for Accessible Formats
· Sight Advice FAQ: how do I create accessible documents
UK Government
· Publishing accessible documents - How to publish on GOV.UK
Higher education
· University of Birmingham, Teaching Academy: Creating Accessible Materials
Bookshare 
· https://www.bookshare.org/cms/
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